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Book Ends:
The Well-Stocked Bookshelf 2006
BY

ED SPICER

Our family, from time to time, believes that the New Year should begin with an orange (tangelos or tangerines
are acceptable substitutes). This year's oranges-the books that high school libraries (or other teen libraries)
should make sure to purchase if they want the year to commence properly-include:

Perkins, Lynne Rae. (2005) Criss Cross. New York: Greenwillow Books. 337 pp.
ISBN 0-06-009272-6 (Hard Cover); $16.99
A bracelet falls off your arm and into the street. Maybe someone finds it and
wears it to your school. Or maybe you practice your guitar. You learn to play a
song and maybe that song is the favorite song of some future friend. Criss Cross is
about all of those small details of life that conspire to connect us with one another
or to see us crisscrossed. Criss Cross is as much about how the merest slip can
keep us from connecting as it is about those small, seemingly innocuous details
of life that bring us together. Consequently Criss Cross celebrates the miracle of
friendship and love. It does this with smatterings of Shakespeare, Haiku, photography, philosophy, and language so rich and powerful, writing teachers will drool.
This is a MUST buy for every high school library and those individuals who care
about exquisitely crafted language. This one should win many awards. Perkins
is a Northern Michigan author whose first novel, All Alone in the Universe,
appeared in 1999.

Thall, Lilli. (2005). Mimus. (Translated by John Brownjohn). Buffalo, NY:
Annick Press. 394 pp. ISBN 1-55037-924-0 (Hardcover); $19.95
Do your students a favor and read MIMUS yourself-then rush out to get it for
your school or classroom library. This book is one of the best historical fantasies
-- of the year. Suitable for both middle school and high school readers, Mimus has
enough historical fiction to fascinate even non-fantasy readers. King Philip of
Moltovia negotiates a peace settlement with his long-time enemy Vinland, which
cause his son, Prince Florian, to wonder if he will be forced to marry the Princess
of Vinland to ensure peace. Tanko, his storytelling friend, has predicted such
an outcome, but Tanko does not predict that Florian will end up a prisoner and
apprentice to Vinland's royal (and vile) jester. Readers will appreciate the fully
realized medieval setting, the page-burning translation-a sure-fire contender,
in my mind, for the Batchelder Award-and the searing issues of human dignity.
Even the tidy ending serves as a last second surprise and contributes another
level of discussion. Mimus was originally published in Germany in 2003.

Zusak, Marcus. (2005). I Am The Messenger. New York: Random House. 368 pp.
ISBN 0-375-83667-5 (Paperback); $8.95
Ed Kennedy, like many older teens, lives day to day. He's much more of an
observer than a participant. When he foils a bank robbery, his life begins to
change, perhaps coincidentally. Playing cards-aces-show up on his doorstep.
These cards provide an address, and Ed is left to puzzle out the message he must
deliver. Ed's first person voice is slowly transformed from a fragmented, directionless echo to a jazzier soul with a purpose. The messages are poignant without
being overly sentimental. While the ending has troubled some readers, I believe
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the overall effect is a stunning literary opus sure to please teen readers. As an
added bonus, you will meet Doorman, who wins my prize for best dog in YA fiction. As of this writing, I am the Messenger is winning teens' mock Printz elections
in at least one state. My teen daughter says, "Every high school library should
have I Am the Messenger."

Lester, Julius. (2005). Day of Tears: A Novel in Dialogue. New York: Hyperion
177 pp. ISBN 0-7868-0490-4 (Hardcover); $15.99

In early March of 1859, the largest slave auction in our history took place in
Georgia. Julius Lester, who won a Newbery Honor medal in 1969 for his nonfiction account of slavery, To Be a Slave, reveals the emotional truth of this auction
in a series of fictionalized dialogues that could become an excellent readers
theater script. Voices of the slaves, the auctioneer, the master, and especially
Emma whisper, scream, and shout out the horror of this ghastly event. Lester is
especially to be commended for the way he allows historical details, such as the
sparse listing of the slaves for sale, to make his point without feeling the need
to add further, unnecessary dialogue. Day of Tears is a book that deserves to be
shared; in a public format like readers theater it will affect students as no private
reading ever could.
Lubar, David. (2005). Sleeping Freshmen Never Lie. New York: Dutton Books.
279 pp. ISBN 0-525-47311-4 (Hardcover); $16.99
Scott Hudson is a freshman who worries-no, obsesses-over how to fit in at high
school. He writes down survival tips: "Don't go near seniors." "Don't ride the bus."
"Don't go near juniors." "Don't carry books at school." "Don't go near sophomores."
"Don't even think of asking a girl for a date." "Try to stay alive."
He stumbles through his freshman year jotting suggestions in his survival manual along with an occasional Tom Swifty or two. Scott yearns for the attention of
Julia and is duped into participating in several school activities in a vain attempt
to meet her. Of course each new activity brings him no closer to Julia and, in
fact, seriously violates his own survival rules. Like most freshmen, Scott learns
some simple, yet always surprising lessons. But folks, this is David Lubar so the
lessons have a decidedly (and wickedly) funny twist. This is the book for students
who need a laugh.

de la Pena, Matt. (2005). Ball Don't Lie. New York: Delacorte Press. 280 pp.
ISBN 0-385-73232-5 (Hardcover); $16.95
If there is a sports book that can crack the award circles this year, Ball Don't Lie
is the one. Matt de la Pena has written a lyrical book about a cast off teen, Sticky,
who doesn't seem to fit anywhere. He's a white basketball player in a mostly black
neighborhood. He's a foster kid alone on the street. Abused. Busted (petty vandalism). Sticky's got game (and that's about it). Sticky's voice is a masterpiece. We
hear a troubled, insecure soul trying to dribble away huge problems- problems
that may well land him in jail or worse.
Sticky does what he does every day. He stands on the free-throw line
with his ball. Simple as that. It doesn't matter who says what to him, if
a ball caroms out his way, or nothing: He's not moving. He puts his rock
between his knees, and goes to tuck his shirt in. Pulls his shirt back out
and retucks. Pulls it out and retucks. Ball between his knees, watching
everybody shoot warm-up jumpers. Pulls out and retucks. Pulls out and
retucks .... He's seventeen and white; these guys are men. (p. 5)

WINTER

2006 - VoL. 38, No. 2

53

BOOKENDS: REVIEWS OF YOUNG ADULT LITERATURE

Sticky spits on his right hand, watching. Lifts his right foot up
and wipes the dust off his sole. Spits and wipes. Spits and wipes.
He's watching Dallas handle Crazy Ray, but he's thinking about that
smooth-looking gold bracelet. Figuring out the different ways he can go
about snatching it. Trying to picture Anh-thu's face when he drops it on
her tonight. Never thought he'd actually be excited to get a girl a gift.
But Anh-thu's different. Anh-thu's his lady.
He spits again and wipes his right sole. Spits and wipes. Does the
same thing again and again and then starts in on the left. Spits and
wipes.
Spits and wipes.
Spits and wipes. (p. 14)
As Sticky ties and reties and ties his laces, we find ourselves slowly and steadily
and loudly clapping ,cheering, and standing up for this unlikely hero-as loud and
long as his pals at Lincoln Rec. This book reads like hip-hop, but it will win over
even the most non-hip readers.

Lerangis, Peter. (2005). Smiler's Bones. New York: Scholastic Press. 147 pp.
ISBN 0-439-34485-9 (Hardcover); $16.95
Suppose you visit a museum. You gaze into exhibits depicting the life of your
town, your neighborhood, your family. Suppose, instead, you are the exhibit that
people come to see? Imagine that as you walk through the exhibit preparation
area you discover the bones of your father, cleaned, labeled, and ready for exhibition. Smiler's Bones relates the story of Minik, the only remaining survivor of
the six Eskimos Robert Peary took back to display in the American Museum of
Natural History in New York.
Lynch, Chris. (2005). Inexcusable. New York: Atheneum. 165 pp. ISBN 0-68984 789-0 (Hardcover); $16.95
Keir is rock solid-the kind of guy you would want as ai'riend. Keir Sarafian was
raised properly. Gigi Boudakian just doesn't see it the way it is. Keir Sarafian is
a good, loyal kid. He is her childhood friend forever. Keir has loved Gigi his whole
life. The way it looks is just not the way it is. However, as readers gradually learn
more about Keir, we see that he always has a ready excuse for his violence on the
football field, his drinking, and his behavior with his friends. On another level,
he and his dad are engaged in an endless game of Risk that serves as a perfectly
chilling metaphor for what transpires in reality. This books raises important
question for teen discussion groups: What happens when we excuse star athletes
from personal responsibility? What happens when we disregard our obligations to
ourselves and our families? What are our responsibilities to those we date? These
are only some of the questions that Inexcusable may spawn. Chris Lynch, 2002
Printz Honor-Award winner for Free Will, has written an uncompromising book
about date-rape that is absolutely essential reading for teens.
Hartnett, Sonya. (2005). Stripes of the Sidestep Wolf. Cambridge, MA: Candlewick Press. 200 pp. ISBN 0-7636-2644-9 (Hardcover); $16.99
This beautifully written story juxtaposes a decaying, dying Australian town
against a recently sighted, supposedly extinct Tasmanian Tiger. The protagonist,
Satchel, is 23 years old and he lives with his mother and father. His father
closes down the family service station believing that God will provide anything
and everything needed. His mother tries to support the family with her nursing
income despite her own physical ailments. Satchel stubbornly refuses to move
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on with his life despite his father's mental illness and the inexorable decay of
the town. Hartnett has crafted an exquisite book for older teens who also may be
questioning how to deal with family, tradition, and change.

Jurmain, Suzanne. (2005). The Forbidden Schoolhouse: The True and Dramatic
Story of Prudence Crandall and Her Students. Boston: Houghton Mifflin.
150 pp. ISBN 0-618-47302-5 (Hardcover); $18.00
Almost 30 years before the start of the Civil War, well before the Emancipation
Proclamation, Prudence Crandall decided to open a school for African American
girls in Connecticut. Even for a Quaker like Crandall who was willing to take
risks and who believed that African American girls deserved an education, opening a school was not her first choice, nor a decision she made easily. Originally
Crandall had a school for Whites, one that was "already ranked as one of the
best private girls' academies in the state." (p.2) When she allowed Sarah Harris,
a fair-skinned African American to attend, the town rebelled. Crandall decided
to close down her White school and open a new facility exclusively for African
American women. Court cases, financial blackmail, and ostracism were difficult
enough. When attempted arson and physical assaults on her students began,
Crandall was forced to close her school. Crandall eventually moved to Kansas.
She and her brother Hezikiah settled on a farm in Elk Falls, Kansas. Prudence
worked on the farm, studied the new and controversial theory espoused by
Darwin, and continued to support African Americans. This is a little-known story
that deserves to be widely circulated.

Frank, E.R. (2005). Wrecked. New York: Atheneum. 256 pp. ISBN 0-689-87383-2
(Hardcover); $15.95
The police, her parents, and others try to convince Anna that it is not her fault.
Just because she was driving, just because her best friend Ellen has a punctured
lung, just because the other driver is dead, just because that dead person happens
to be her brother's girlfriend, this accident is not her fault. But there are details
the police do not know-there are details that no one but Anna knows. Anna
knows the truth, and she has to find a way to live with herself. With the help of a
therapist, Anna begins slowly revealing the truth-only to discover much deeper
truths. Wrecked deals with the post-traumatic stress, teen drinking, and family
dysfunction without being didactic. Teens who like gritty psychological drama will
love Frank's graceful, engaging writing.
Weaver, Will. (2005). Full Service. New York: Farrar, Straus & Giroux. 240 pp.
ISBN 0-374-32485-9 (Hardcover); $17.00
Paul lives on a farm in rural Wisconsin. Life is pretty simple for Paul-follow
God's law, help others, work on the farm, attend services-until he takes a job in
town. Beer, drugs, and sex add layer upon layer of complications to his life. When
a hippie family with a teenaged daughter moves in with his family, Paul's simple
moral code is severely tested. Set against the backdrop of the Vietnam conflict
and the "free love" generation, Paul both questions and discovers the values and
limitations of family and tradition. Weaver tells a story that is surprisingly heartwarming even with steamy parts that will hook most teen readers.
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Call for Articles
Michigan
Reading
Association

The Michigan Reading Association and the National
Writing Projects of Michigan are looking for concise articles
about the teaching of writing, grades K-8.

Initial Drafts due May 8, 2006
Revised Drafts due July 20 2006

A Michigan Non-profit Corporabon

Article length: 400-500 words.
Articles will tell a classroom vignette about a best practice in the teaching of writing with a particular focus
on the current discourse on the teaching of writing. Possible topics include:
·

Writing workshop, process-oriented instruction, teacher-student conferencing, peer response, use
of multiple genres, topic choice, mini-lessons, self-evaluation, portfolio assessment, ideas/content,
organization, word choice, voice, grammar/mechanics, focus correction areas

See Appendix A for more possible ways to focus articles
Articles should include a copy of student work as well as student/teacher commentary on the work (in addition
to the 400-500 words).
Articles should have suggested resources for supporting continued professional learning on this topic.
Discussion questions on the content of the vignette and student work should be provided by authors as well.
These questions (at the end of the article) will be considered by groups of educators studying the articles in
professional learning communities.
Possible contributors: We are looking for teachers who can point to student achievement in a variety of ways
including standardized test achievement.
Possible reading audience: professional learning communities, department/grade level chairs, administrators,
ISD consultants.
All articles will be considered for this publication, but only 8-10 will initially be selected. If not selected,
articles may be considered for future activities or publications.

Appendix A-NWPM Document for Writing GLCEs.
Why do we write? We write to learn, to share our learning with others, to express our creativity, to accomplish
our work and the work of others, to make connections-between ideas and between people.
Although writing has traditionally been associated with the teaching of English, today we understand that
students who write in all disciplines not only become better writers, they have the opportunity to process their
thinking and to become active learners in all disciplines. As highly qualified content area teachers develop
plans to integrate writing into disciplinary studies, Michigan's English Language Arts Grade ~evel Qontent
~xpectations in Writing provide a useful framework.
Writing Genres(GN) Writing Process(PR) Spelling(SP) Handwriting(HW)
Grammar & U sage(GR) Personal Style(PS) Writing Attitude(WA)
These seven domains of the GLCE combined with other effective teaching strategies (teacher modeling,
authentic inquiry and audience focus, student-centered planning, etc.) will serve as a foundation on which
to establish an effective classroom learning community. As teachers with the best interests of our students
at heart, such a distributed approach to writing will support our efforts to develop independent and lifelong
learners who find pleasure in learning.

Practices and Dispositions for Effective Writing Instruction
To further develop these domains in all subject areas, teachers:
• Provide frequent opportunities to write in a variety of writing genres, both academic and personal,
ranging from abstracts to analytical essays, from poetry to personal narratives, from brochures to
biographies, from Web sites to slides (to accompany presentations) (GN).
• Integrate writing-to-learn activities such as journaling, double-entry notes, learning logs, writer's
notebooks, and other discovery types of writing (PR).
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•

Create assignments as well as invitations that engage students' creativity (AT) and allow for personal
choice in topics. Discuss this writing in terms of author's craft and voice (PS).
Teach writing pre-writing, drafting, and revising strategies such as organizing ideas, using peer
response, and revising for content/language (PR) as well as discrete skills such as using grammar and
punctuation within the context of the writing (GR/SP/HW).
Encourage students to respond to each other's writing (PR/WA). Teach students how to be good
responders and think about genre-specific elements when offering suggestions (GN).
Discuss strategies that students can use to respond to on-demand writing tasks such as in-class reflections, real-world writing situations (such as an application for an award or a job) and standardized
assessments (GN, PR).
Model your own writing practices for your students using "think-alouds" to discuss elements of different genres and expectations of the audience for whom you are writing (WA/GN).
Recognize that all writers will go about composing in slightly different ways and respond with a range
of teaching strategies (e.g. strategies that require students to make choices among competing demands
of audience and message, strategies that encourage responsible language use, and strategies that
encourage new and deeper thinking) (PR/PS).

Practices and Dispositions for Effective Writing Assessment
Moreover, to strengthen and extend their writing program, teachers engage in ongoing, authentic assessment
of student writing in order to determine students' development in these domains. There are two types of
assessment: formative and summative. In both cases, teachers engage in complex, informed judgment about
student work throughout the writing process.
• Teachers use formative assessments (such as conferences with student writers and responses to rough
drafts) for ongoing, in-process judgments about what students know and what to teach next. Teachers
use models of professional and student writing to build understandings about the genres and craft of
writing.
• Teachers also use summative assessments-sharing early and often the criteria and rationale for
evaluation-as final judgments about the quality of student work. This may involve writing done in
response to a test prompt or drafts accumulated in a portfolio and reflected on over time.
Classrooms Using Writing-deeper possibilities
Pre-Writing

Drafting

Revising

Editing

Publishing

The view at the
surface

Gathering and
generating
ideas.

Getting initial
ideas down.

Getting
responses/
making
changes.

Reviewing for
grammar and
usage.

Sharing
writing with
teacher and
class.

An in-depth
view, informed
by writing
research and
Best Practices

Looking at
genre-specific
mentor texts
as models (e.g.
historical fiction
or lab report),
examining
author's craft,
and collecting
ideas from
various
experiences
as well as
free-writing
and group
brainstorming.

Discussing how
the genre-specific
conventions,
as well as the
audiences
and purposes
for which the
writing is
produced, can
help shape initial
writing.

Giving and
getting feedback
from peers that
asks critical
questions of
the writing, in
light of genre,
audience,
and purpose.
Suggesting
appropriate
revision
strategies.

Incorporating
mini-lessons
for the class
and targeted
instruction with
students during
conferences that
look at grammar
as part of
the writing
that makes it
understandable
to the intended
audience.

Moving beyond
the classroom
and choosing a
genre-specific
format that
is useful for
the audience
(for instance,
creating a
research-based
brochure for
a community
service
organization).
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I

I Pre-Writing

I Drafting

I Revising

I Editing

I Publishing

Implications for
Instruction and
Assessment

Teachers build
a collection of
texts from a
variety of genres
and incorporate
these directly
into classroom
instruction,
"thinking
aloud" about
the genre's
conventions
and demands
for student
writers. These
discussions will
help students
understand the
genre and what
kinds of details
and examples
they can use in
it.

Teachers move
from specific,
pre-defined
formats of
organization and
invite students
to experiment
with different
rhetorical modes
(such as compare
and contrast,
or chronological
order, discussing
these larger
patterns in
writing, not just
filling in a preset outline.

Teachers
engage students
in discussions
about their
writing from the
earliest stages
of drafting,
offering
feedback and
suggestions
along the way.
This means
providing many
opportunities
for such
response, from
peers and the
teacher.

Teachers become
purposeful in
their grammar
instruction,
relying on
student work to
identify areas
of concern and
connecting these
directly to the
genre at hand.
Focused editing
on one or two
key components
should be
emphasized,
rather than
correcting
everything.
Focus is on the
writer's growth,
not the paper
itself.

Teachers
provide
opportunities
for authentic
writing as often
as possible,
inviting
students
to identify
audiences and
purposes that
they see as
compelling and
worthwhile to
write about.
Assessment
criteria should
be context
dependent,
not based on a
generic rubric.

Appendix B-Vignette Example on Cross-Generational Writing
The first-grade teaching team at Goodman Elementary School in Chandler, Arizona, desperately wanted to
get computers into its classrooms. The school, meanwhile, was looking to improve its relationship with the
many retirees who make up our community and who continually oppose school bond issues.
This is where the Cross-Generational Writing Project began. The project envisioned regular e-mail correspondence between Goodman's first-graders and the senior retirees in Sun Lakes. The specific curricular objective
was to promote, refine, and improve written language skills by exchanging stories, tales, and life experiences.
Those skills extended to mastery of correct letter form, complete sentences, spelling and punctuation, and
creative writing. The students would be able to use their senior partners as writing models. Our proposal also
encouraged lifelong learning for the senior citizens.
Six seniors agreed to work with us. Most had never used computers, not to speak of going online, getting
email, and sending messages in return. Once they began corresponding, they could also call me for telephone
support if they got stuck. The Sun Lakes seniors were also intimidated over what they were going to say to
little kids-until they went through a first run, when they realized, "This is a piece of cake. These are just
6-year-old children." Questions such as "How are you?" "What color eyes do you have?" and "Do you have a
dog?" began to flow.
Meanwhile the project was building in a level of self-esteem and motivation for student by letting them bond
with their senior counterparts via computer education, written language instruction, and a rewarding friendship. The participants, old and young alike, also developed a cross-generational understanding and appreciation of various cultures and heritages. The seniors regularly shared stories about their family members, what
they did themselves as youngsters, and letting the present youngsters know "what the world was like back
then."
We ended our year with a party in the school library. We invited our e-mail buddies to come and visit us. We
presented them with flowers, awards, and lots of first-grade cheer. We also shared the substantial portfolio
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of student and senior writing examples that had grown over the past months. Creative writing had become a
paramount activity to the students instead of drudgery, and they were writing very detailed, complete paragraphs.
The seniors, meanwhile, couldn't wait to meet the kids: they were thrilled they said to be involved with
children's learning and were impressed with how much these children had learned and grown in their writing.
This was a wonderful way to end the year.
We have over 30 Sun Lakes Buddies writing to us now. The retirees are also seeking more activities they
could be doing on the Web and are e-mailing us with interesting sites they have found. To accommodate this
surge in participation we had to train some parents in e-mailing and let them help us get our 75 first-graders
emailing at least twice a month.
We have also established ongoing exchanges with retired educators in California and other retirees across the
country. And recently when one member of the first-grade teaching team visited Japan, she corresponded via
e-mail with her students. So, if you think first-graders and e-mailing won't work. Think again! These children
are making lifetime friendships with the computer, the e-mailing process, and of course, the writing process.

Source: Rikki L. Hayes, First-grade teacher at the Goodman Elementary School, Chandler, Arizona.
Send articles to:
Cynthia Clingman
English Language Arts Consultant
Ottawa Area ISD
13565 Port Sheldon Street
Holland, MI 49424
1-877-702-8600, x4114
clingman@oaisd.org
or
Antonio Tendero
Director, Lake Michigan Writing Project
Assistant Professor of English
Grand Valley State University
1 Campus Drive
Allendale, MI 49401
(ph)616-331-2994
tenderoa@gvsu.edu
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